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What’s Included in This Chapter

� Introduction

� Philosophies and Stories

� Site Story

� Referencing IEPs at the Site

� Site-Level Decisions

� Integration Through a Cycle of Standards

� Decisions and Documentation

� Ten Steps to Creating a Standards-referenced IEP for Students with

Significant Cognitive Impairments

� Process for Referencing Standards: Academic Transition Programs

� Site Planning Steps for Academic and Academic Transition Programs

� Site Planning Steps for Developmental and Developmental Transition

Programs

� Integrating Transition Skills Content into Minnesota Graduation

Standards

� Sample Placement Chart — Middle School

� Year-At-A-Glance Due Process Chart

� Sample Academic Transition IEP Conference Script

��

A shared vision creates learning 
opportunities for both staff and students. 



Introduction
The philosophies of the three teams

of teachers who developed this frame-
work from a center-based perspective
demonstrate a can-do attitude about
standards while still recognizing the
complex environment in which center-
based teachers work. The transient
nature of the student population; the
variety of academic levels presented
by students in a given classroom; and
the lack of content expertise among 
an often small teaching staff whose
license areas are in special education
are all factors that impact standards
delivery in the following programs. 

1. Academic Programs

Center-based academic programs
include any program that is curricu-
lum-based where students could be
capable of working through a general
education curriculum. Academic 
programs are designed for students
with emotional behavioral disorders
(E/BD), autism spectrum disorders, or
those who are Deaf and Hard of
Hearing (D/HH). 

2. Developmental Programs

Center-based developmental pro-
grams focus on skill development for
students with significant cognitive
impairment and/or autism spectrum
disorders.

3. Transition Programs

Center-based transition programs
focus on the passage from school to
community life. Transition programs
may include academic or developmen-
tal curricula, depending on the type of
student for whom the program has
been designed.

Philosophies and Stories
The philosophies and student and site
stories further illuminate the needs of
the students and teachers in these 
programs.

Academic Team Philosophy

We are educators working in academically
oriented special education sites. We 
provide an appropriate selection of 
standards (to be determined by site
resources and student needs as well as 
the mission of each site) within a core 
curriculum. Our philosophy represents 
a shift from grouping by disability to
grouping by ability.

Transition Team Philosophy

Transition programs are designed for 
students 14–21 years old with unique
learning needs. The focus is on content
standards that relate to the five areas of
transition as outlined in the IEP, which 
is standards-referenced, not standards-
driven, linking the identified goals for 
that unique student to the graduation
standards content areas.

Site Guidelines

� �

�

�

◗

�

A Framework for Integrating Minnesota Graduation Standards and Special Education  � Site Guidelines  � 4-1



Developmental Team Philosophy

As educators of and advocates for students with
multiple developmental disabilities, we strive to
help students build life skills that enable them to
become as empowered and connected as possible.
We recognize that some students will be exempt
from the state level of the standards. However,
students will remain accountable to a perform-
ance outcome in a content standard area at a
level appropriate to their individual strengths
and needs. 
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Tonya’s Story

Tonya is a 16-year-old student in a Federal 
setting 4 E/BD program. She has had a difficult
time attending school and completing assign-
ments. Due to absences, she is a year or two
behind where she is expected to be achieving.

Tonya attends a vocational program two hours 
a day at a vocational education center. The
course she is taking has the technical writing
standard embedded into it. Tonya has the
opportunity to complete that standard like any
other student.

At her separate-site program, the teachers 
have identified a cycle of standards that 
are delivered throughout the school year. In 
addition, Tonya has a job and is involved in an
employment seminar through which she is com-
pleting the career investigation standard.

During a research project in a social studies
class, Tonya initially refused to finish the time-
line she was producing. When her class was 
told that their finished projects were being
taken to a state-sponsored workshop on 
scoring students’ work, Tonya was motivated 
to finish. 

Tonya became aware that graduation standards
apply to her, just like everyone else.

��

Ryan’s Story

Ryan is a very social 15-year-old boy who has 
moderate mental impairments.

Ryan likes to read early elementary storybooks such
as Cat in the Hat, Curious George, Madeline, Time
Magazine for Kids, and some sections of the daily
newspaper. Ryan recently wrote his own book on
sledding. He thoroughly enjoyed reading his book
to other elementary students. When he is reading,
Ryan often skips or substitutes words and relies on
graphics and memory. 

Ryan needs support in organizing personal and
school-related information, managing his personal
belongings, and being responsible for his schedule
and communications between home and school. 
He is working on marking important dates on his
calendar and using that information to write and
deliver notes home and to school.

Another of Ryan’s goals is to choose and rehearse
at least 15 different children’s books. He then goes
weekly to read at a nearby elementary school.
Ryan will decide how he wants to read the book, 
if he wants help, or what additional material he
may need when reading the story. 

Through these activities, Ryan is working on the
graduation standards in the areas of Read, View 
and Listen; Write and Speak; Physical Education
and Lifetime Fitness; and Economics and Business.
Ryan is doing graduation standards. 

�
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Site Profile

Most of the 25 to 30 students in this EBD/Transition
program have some type of diagnosed mental illness
such as depression, Tourette syndrome, autism, or
obsessive-compulsive disorder. The skill levels and IQs
range from borderline (mild mental impairment—
MMI) to extremely gifted. Students are between the
ages of 15 and 22. Some students have earned all
their high school credits but have chosen to defer
their diplomas while developing more transition
skills. Most have not graduated from high school 
and will be enrolled in the program from one to four
years, depending on their needs, achievements, 
and attendance.

The program has three self-contained classrooms,
each with 8 to 10 students, one licensed teacher,
and one paraprofessional. In addition, there is 
one full-time work coordinator, one full-time social
worker, and one due-process lead/social worker. The
typical school morning teaches classroom transition
skills such as real life or consumer math skills, 
writing for the world of work, employability skills,
apartment search techniques, social skills, cooking,
and driver education. The afternoon has a heavy
vocational emphasis with some students taking 
classes at a technical college, many holding 
competitive jobs, and others volunteering and 
working in supportive environments.

The Barriers

In a world of smooth integration of graduation 
standards into the curriculum, the teachers would
simply match what they are doing in the classroom
with the standards. In some areas of transition, this
happens easily. For example, one of the Physical
Education and Lifetime Fitness standards requires
students to create a post-secondary education plan,
to develop job-seeking skills, to assess post-gradua-
tion needs, and to take part in job-shadowing 
experiences. 

Unfortunately, not all of the High Standards 
integrate this well. There are several reasons why.
First, transition programs have historically not
offered courses in biology, chemistry, physics, or 
U.S. history. Second, the staff is not licensed in
many of these content areas: therefore they are not

trained to teach and evaluate students in them.
Finally, the needs of many of the students do not
make integration of High Standards easy. Most of
the students are struggling to pass the basic skills
test in math. 

Integrating the Standards

The graduation standards journey began by reviewing
student skill levels. The majority performed well
below their grade level in basic skill areas of reading,
writing, and math. Therefore, it was not surprising
that they struggled with the Basic Standards tests in
all areas. 

As a result, basic skills became the focus of the
graduation standards efforts. For 40 minutes per 
day, students were grouped by basic-skill rather than
social-emotional need. Classes were offered in all
basic-skill areas, teaching skills needed to pass the
Basic Standards tests. 

In addition to teaching basic skills, the site staff
also focused on the High Standards. Unlike the 
Basic Standards that fit with the skill levels of the
majority of the students, they found the High
Standards to be more of a challenge to integrate.
Several teachers looked at the existing curriculum
and wrote performance assessments to meet the 
High Standards.

What Was Learned

It is important to keep in mind not only which 
standards match the goals of the program, but also
the skill levels of the students. Therefore, IEP teams
must determine the level at which a student will be
held accountable in the graduation standards. In
instances where students are capable of working on
the High Standards in content areas that have not
been included in the program curriculum, sites might
look to itinerant educators, distance learning, or
community resources to help deliver the standards.

Regardless of the barriers programs face when 
trying to integrate the graduation standards in 
small special-education program, decisions should be
guided by the needs of the students. By focusing on
a piece of the puzzle, a program can improve the
quality of education. 

Site Story: The Challenge of Implementation in a Small Site
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Referencing IEPs at the Site
A theme that runs through the philoso-

phies and stories is “standards-referenced
versus standards-driven.” When students
qualify for special education services, the
vehicle for providing those services is the
IEP (individualized education plan).
Instruction is based on individually assessed
needs and defined in IEP goals and objec-
tives. Graduation standards and statewide
testing do not alter the sanctity of the IEP;
nor should they distort it nor detract from
the IEP process. A standards-referenced
approach to the IEP keeps the proper 
perspective.

Process for Referencing Standards: Academic
Transition Programs, page 4-9.

Site-Level Decisions
Center-based programs for special educa-

tion students have a difficult challenge in
bringing standards-referenced education to
their students. The decisions made at these
sites, however, can incorporate the best of
the thinking from both general education
and special education.

On pages 4-10 to 4-13 are two versions of
a decision-making timeline for center-based
programs. Both timelines offer an integration
of the embedding model for standards found
in general education and the individualized
model for standards found in special educa-
tion. The two timelines reflect a difference in
realistic attainment of age-appropriate stan-
dards for these two groups of students. By
following the planning steps, a site reaps the
benefits of the products or outcomes. 

Site Planning Steps for Academic 
and Academic Transition Programs, 
pages 4-10 to 4-11.

Site Planning Steps for Developmental 
and Developmental Transition Programs, 
pages 4-12 to 4-13. 
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Move from  . . . . . . . .
Standards-driven
• primary focus on

achieving the 
standard

• based on items from
assessment

• goals are limited to
academic curriculum
choices

To
Standards-referenced
• primary focus on 

student’s individual
needs

• based on team 
decision-making

• goals organized
around needs rather
than content areas

Standards and the IEP



Integration Through 
a Cycle of Standards

By choosing a certain number of standards
each year as the filter or screen for the IEP,
not every standard needs to be addressed
every time the IEP is considered. This still
allows a site to provide students the oppor-
tunity over a number of school years to earn
the required number of standards to gradu-
ate. If students are not present at the site
during some part of the cycle, then the 
same rules would apply that govern general
education equivalencies for standards 
acquisition. In that way, the burden on 
center-based programming is no more or 
less than that in general K–12 education. 

Often center-based programs draw from a
large area, and students may be graduating
from several different systems. Where the
number of standards a student needs to
graduate is different from district to district,
the center-based program must account in its
entire cycle of standards the highest number
needed among the sending districts. The law
states that all standards must be included 
in the curriculum. The distinction among
districts is not which standards are taught,
but which standards are scored and recorded
for graduation purposes. A district agree-
ment described in Chapter 3 clarifies that 
the sending district will accept the cycle and
assessments of the educating district given
certain assurances.

Sample Inter-District Memo of Understanding,
page 3-3.

The sample placement chart for a center-
based academic program is found on pages
4-16 to 4-17. Center-based placement charts
will differ from general education placement
charts because they guide which standards
will be considered during that year on 

students’ IEPs. Using such a cycle does not
automatically mean that all students in the
program will be working to attain the state
level on all the standards for that year, but it
does mean that those particular standards
will be looked at in reference to the students’
individual needs. Narrowing the number 
of standards documented annually will
increase the likelihood of more standardized
curriculum and assessments, more possibili-
ties for group instruction, and a general
sense of thinking about standards in a 
workable fashion. 

Sample Standards Cycle Placement Chart, 
pages 4-16 to 4-17.

Depending on the needs of the group, the
difficulty level might change or the standard
may not be taught at all, but over time the
goal is that the students will be able to meet
greater academic challenges: more students
will be expected to attempt more parts of 
the standard or pass at the state level as they
are given more opportunity and standards
challenges.

Creating a yearly cycle of standards that
will be addressed is a way to integrate the
general education philosophy of delivering
standards and the special education practice
of individualizing. Current practice for
implementing standards in general educa-
tion offers particular standards at a particu-
lar time. For example, reading, listening, and
viewing complex information might be
offered in General English 9. But special
education practice could imply that any
standard should be offered at any time. This
could mean that special education teachers
would need to be ready to deliver every
standard at every level at any point in the
year. The burden on individual sites to offer
all levels of all standards whenever a 
student enrolls makes delivering standards
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unmanageable. Choosing a cycle of standards
to be delivered at the site provides a roadmap
for navigating the standards. This helps 
students who are part of a program through-
out all the levels the program enrolls, and it
also helps students who later transfer into
the program.

Once a site has established its cycle, then
the links between existing curriculum or
goals and the standards become clearer,
which makes standards delivery not only
possible but exciting. The chart titled
“Integrating Transition Skills Content into
MN Graduation Standards” gives ideas 
for curriculum or assessment tasks in ten
standards’ learning areas for each of the six
transition goal areas. 

Integrating Transition Skills Content into MN
Graduation Standards, pages 4-14 to 4-15.

Having a cycle doesn’t mean that all 
standards in the cycle will be assessed. For
instance, if none of the 15 students enrolled
in a high school transition program are
working at a level sufficient for them to
achieve any part of the high school Chance
and Data Handling standard, then it is not
reasonable to assess it. But we still need to
use the filter of that standard, the careful
look at the specifications of the standard 
in reference to each student, in order to
determine that each of those students are
unable to work at the state level during their
years at the site.

Decisions and Documentation 
When students are able to work at the

state level of the Preparatory and High
Standards, smaller sites may be challenged
to offer standards instruction that is beyond
the content expertise of the staff. The com-
munity and distance learning models may
be a solution to this dilemma. This sugges-
tion is included in the steps that will guide a
small site in planning, detailed on the two
site planning charts.

Site Planning Steps, pages 4-10 through 4-13.

Another particular challenge for center-
based special education sites is to coordinate
standards assessments with all other due
process information. A Year-at-a-Glance Due
Process form can be set up on a spreadsheet
to keep track not only of IEP-related dates
but the standards assessment dates as well. 

Year-At-A-Glance Due Process, page 4-18.

If a high school student cannot achieve a
High Standard at the state level of perform-
ance, one of two decisions needs to be made.
Either the student is able to do parts of the
standard or parts of an aligned Preparatory
Standard (middle, intermediate, primary), 
in which case the modifications would be
made and achievement recorded as “Pass
Individual,” or the student is not able to
work in the standard at all, in which case
“Exempt” is recorded. To assist teachers in
determining if students can do parts of an
aligned Preparatory Standard, all levels of
the standards are included in Appendix 1.
The high school level of each learning area is
printed first, with middle, intermediate, and
primary levels immediately following.
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Minnesota Content Standards, Appendix 1.

Exempting a student from a standard
through a decision of the child study team 
is a valid option that does not exclude that
child from the system of standards. By
exempting a student in the careful, 
considered manner presented here, the 
student is included in a system of standards
and is meeting the intent of the Individuals
with Disabilities Education Act (IDEA) 
reauthorization to move students toward a
general education curriculum. 

Students who might be exempt from 
a number of standards are often in 
developmental or developmental transition
programs. 

Ten Steps to Creating a Standards-
Referenced IEP for Students with
Significant Cognitive Impairments, 
page 4-8. 

“Appendix F” and Profile of Learning 
IEP Planning Forms, Appendix 2.

Many students in academic programs
could be working on some standards at the
state level and some at the individual level.
The complexity and number of decisions
that need to be made could result in a 
confusing and lengthy IEP conference. To
understand how a cycle of standards is 
considered for an individual student, a 
sample script is included in this chapter.  

Sample Academic Transition 
IEP Conference Script, page 4-19. 

While integrating standards into small-
site special education programs will be 
challenging, working with a cycle of 
standards gives programs a reference point.
Impact for programming for that year is
brought into focus as each IEP is examined. 
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Ten Steps to Creating a Standards-referenced IEP 
for Students with Significant Cognitive Impairments
(Developmental and Developmental Transition Programs)

1. Conduct/review the student’s most current special education evaluations and 
performance data.

2. Write IEP goals and objectives based on needs determined through the special 
education evaluation process.

3. At an IEP team meeting, discuss the Individuals with Disabilities Education Act—
1997 (IDEA 97) mandate to consider the student’s involvement with the general
education curriculum and Minnesota’s practice of including all students in the 
graduation standards process.

4. At an IEP team meeting, discuss and define the term exemption (Glossary of Terms,
page 7-1).

5. Use the Profile of Learning forms for IEP planning to review the learning areas 
and content standards in the student’s age/grade appropriate educational placement
(primary school, intermediate school, middle school, or 
high school).

“Appendix F” and Profile of Learning IEP Planning Forms,
Appendix 2. 

6. Align IEP goals with appropriate learning areas (in bold print on the Profile of
Learning IEP Planning Forms.)

7. Use the content standard for IEP planning worksheet, page 8-20, to review the 
components of the specific standards.

8. Align IEP goals with appropriate content standards (in italics on the Profile 
of Learning IEP Planning Forms.)

9. Mark the number of the goal being paired with the learning area and content 
standard under number three of the area titled “exempt” on the content standard 
for IEP planning worksheet.

10. Check exempt in the box next to the appropriate content standard on the Profile 
of Learning IEP Planning Forms.
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Process for Referencing Standards: Academic Transition Programs

1. How do the identified standards (or portions thereof) directly and meaningfully relate to living and/or 
working independently in the community? (If the site is using a cycle of standards, then “identified” 
relates to the standards to be addressed at this point in the cycle.)

______________________________________________________________________________________

______________________________________________________________________________________

2. Indicate the content standard(s) and how it aligns with transition areas.

______________________________________________________________________________________

______________________________________________________________________________________

3. Could the student achieve the statewide standard, either now or in the future?  �� yes   �� no

4. Are accommodations needed to achieve the standard? Check those needed.

_____  Change the topic.

_____  Change the product.

_____  Change the activities.

• Accommodations must be done without lowering or changing the rigor of the standard.
• Student work is evaluated using the established scoring criteria (0, 1, 2, 3, 4).
• Achievement will be recorded “Pass State.”

5. If accommodations will not provide adequate support, are there portions of the standard that could 
be achieved with modifications?

_____  Eliminate the requirements of a portion of the content standard.

_____  Substitute a content standard from a lower level.

_____  Reduce the rigor stipulated by the performance assessment.

• Modifications require IEP or 504 Plan documentation.
• Achievement will be recorded as “Pass Individual.”

� If modifications will not provide adequate support, consider exempting. 

� If exemption is indicated, choose standard from another learning area. 

Specify ________________________________________________________________________________

� What is the IEP goal that will be attained in lieu of the standard?

______________________________________________________________________________________

______________________________________________________________________________________
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Activities

Create site-level Minnesota Graduation Standards
implementation committee

Select team leader and notify district graduation
standards technician of existence of committee

Collaborating with district-level staff, determine cycle
of implementation of the Minnesota Graduation
Standards at each site

Obtain home district’s graduation standards placement
chart for individual students

Provide staff inservice on district implementation plan
for your cycle of Minnesota Graduation Standards

Create site due process deadlines calendar

Determine a process for developing or adopting
assessments for the standards in the cycle

Plan staff inservice and coaching on performance-
based assessment

Hold staff inservice on performance-based assessment

Hold coaching sessions for teachers writing assess-
ments, helping them to:
� Create assessment activities/tasks
� Align the standard statements with the tasks
� Review where the tasks already are or can be placed 

in the curriculum
� Create any new learning activities that will support 

the assessments

Explore the use of outside agencies and community
resources available to support meeting and assessing
standards

Identify materials and resources needed to implement
the assessments

Coordinate verification of assessments consistent with
district policy

Product or Outcome

� Identified team
� Structure for thinking about standards

� Communication established between site and district 
� Site contact person identified

� Clarity about which standards are being addressed 
each year

� Placement chart

� Reference for individual students
� General picture of requirements for area 

sending schools 

All staff knowledgeable about district plan

Year-at-a-glance time 
management tool

� Responsibility chart for who writes each assessment
� Identified assessments

Staff development plan and 
coaching session calendar

Staff knowledgeable about performance assessment
principles 

� Course sketches 
� Identified assessments 
� Possible new learning activities in curriculum

Resource list and potential community partnerships

Materials and resources list

Validated assessments

Site Planning Steps for Academic and Academic Transition Programs
This guide is intended for separate special education sites where the students engage in an aca-
demic versus a functional curriculum. As with any guide, local policies and procedures may vary.

MONTH ONE

MONTHS TWO and THREE MONTHS TWO and THREE

MONTHS FOUR and FIVEMONTHS FOUR and FIVE

MONTH ONE

Staff Development
Planning Chart, 
page 6-3. 

Chart: Year-at-a-
Glance Due Process, 
page 4-18. 
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Activities

Plan staff inservice for:
� Assessing and scoring
� Recording as required by district procedure

Hold staff inservice on scoring and recording

Hold sessions for coaching staff as they implement
the standards and assess: 
� Review student work
� Score as a team
� Refine assessments

Re-confirm the alignment of the assessments with the
standard

Design student mid-year progress report form 
with district approval

Hold staff inservice for referencing graduation 
standards on the IEP

As annual reviews are done, document progress 
on IEP

Review identified staff development, student, and 
curriculum needs for the next year

Review implementation cycle and confirm for year two

Maintain ongoing monitoring of student progress by
collecting student data

– Scored performance assessments
– Scores of Basic Standards testing
– Individual student progress relating 

to IEP objectives

Follow up with staff who implemented specific 
student adaptations to determine additional 
inservice needs 

Maintain ongoing monitoring of curriculum alignment
with standards

Determine a process for developing or adopting
assessments for the standards in this years’ cycle

Determine areas of need for program development

Product or Outcome

Inservice calendar

Staff knowledgeable about scoring and recording 
assessments 

Collection of student work samples 

Verified assessments

Student progress report form

Staff understands relationship between standards and
IEPs

Documentation on IEP

Needs lists

Articulated cycle 
of standards

Collection of student performance data 
related to standards

Staff development calendar

Curriculum improvement through standards’ influence

Identified assessments

Program development and continuous improvement
through standards’ influence

MONTHS SIX through EIGHT MONTHS SIX through EIGHT

MONTH NINE MONTH NINE

YEARS TWO and THREE (refining) YEARS TWO and THREE (refining)

Sample Placement
Chart, pages 4-16 
and 4-17. 
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Activities

Create site-level Minnesota Graduation Standards
Implementation Committee

Select team leader and notify district graduation
standards technician of existence of committee

Collaborating with district-level staff, determine cycle
of reference for the Minnesota Graduation Standards
at each site

Attend staff inservice on district implementation plan
if cycle of reference correlates to academic cycle of
Minnesota Graduation Standards

Create site due process deadlines calendar

Determine a process for developing or adopting
assessments for the standards in the cycle

Determine a process to correlate assessments, where
possible, with the Alternate Assessment used for the
Basic Standards testing

Hold coaching sessions for teachers, helping them to:
� Create assessment activities/tasks
� Align the standard statements with the tasks
� Review where the tasks already are or can be 

placed in the curriculum
� Create any new learning activities needed to 

support the assessments

Explore the use of outside agencies and community
resources available to support meeting and assessing
standards

Identify materials and resources needed to implement
the assessments

Coordinate verification of assessments consistent with
district policy

Product or Outcome

� Identified team
� Structure for thinking about standards

� Communication established between site and district 
� Site contact person identified

Clarity about which standards are being referenced 
each year

All staff knowledgeable about district plan

Year-at-a-glance time 
management tool

� Responsibility chart for who is identifying 
each assessment

� Identified assessments

Integration of High Standards with Basic Standards 
procedures and requirements

� Course sketches 
� Possible new assessments 
� Possible new learning activities in curriculum

Resource list and potential community partnerships

Materials and resources list

Validated assessments

Site Planning Steps for Developmental and Developmental Transition Programs
This guide is intended for separate special education sites where the students engage in a func-
tional versus an academic curriculum. As with any guide, local policies and procedures may vary.

MONTH ONE

MONTHS TWO and THREE MONTHS TWO and THREE

MONTHS FOUR and FIVEMONTHS FOUR and FIVE

MONTH ONE

Chart: Year-at-a-
Glance Due Process, 
page 4-18. 
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Activities

Plan staff inservice for:
� Assessing and scoring
� Recording as required by district procedure

Hold staff inservice on scoring and recording

Hold sessions for coaching staff as they implement
the standards and assess

Design student progress report form with district
approval

As reviews are done, document progress on IEP

Review identified staff development, student, and 
curriculum needs and for the next year

Review reference cycle and confirm for year two

Maintain ongoing monitoring of student progress by
collecting student data

– Completion of performance assessments
– Scores of Basic Standards testing or alternate 

assessments
– Individual student progress relating 

to IEP objectives

Follow up with staff who implemented specific 
student adaptations to determine additional 
inservice needs 

Maintain ongoing monitoring of curriculum alignment
with standards

Determine a process for developing or adopting
assessments for the standards in this years’ cycle

Determine areas of need for program development

Product or Outcome

Inservice calendar

Staff knowledgeable about scoring and recording 
assessments

Collection of student work samples

Student progress report form

Documentation on IEP

Needs lists

Articulated cycle of standards

Collection of student performance data 
related to standards

Needs lists 

Curriculum improvement through standards’ influence

Identified assessments

Program development and continuous improvement
through standards’ influence

MONTHS SIX through EIGHT MONTHS SIX through EIGHT

MONTH NINE MONTH NINE

YEARS TWO and THREE (refining) YEARS TWO and THREE (refining)
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Sample Placement Chart — Middle School
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Sample Placement Chart — Middle School  continued
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Chart: Year-At-A-Glance Due Process 

IEP Educational Performance Performance 
Case Due Evaluation Standard Assessment Assessment

Student Name Manager Date Date Name Begun Completed
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Sample: Academic Transition IEP Conference Script

This conversation could take place during an IEP meeting when standards are 
referenced to the IEP. It is used as an example of how center-based programs can use
a cycle of standards and relate that cycle to an individual student’s IEP.

When involving parents and students in creating an IEP where the standards are
referenced, always have a copy of the standard being referenced. If possible, also
share copies of the district-approved performance assessment/s for standards 
under discussion.

Student Profile Background
The high school student has not passed the Minnesota Basic Standards tests in

reading, writing, or math. The student has had inconsistent school attendance and
has attended three different programs in the past two years. He/She has a transition
goal that includes achieving a high school diploma and going on to a vocational 
program. He/She has been identified as a student with an emotional/behavioral 
disorder and has a current Individual Educational Plan.

Sample Teacher Script
Our district plan requires us to embed, teach, assess, and score the following

High Standards as part of the district’s cycle of standards. (Student Name)’s 
teachers will be using curriculum and activities related to the standards throughout
the year. Through a variety of activities, (Student Name) will be given sufficient
opportunities to complete all the specifications of the standards. District-approved
performance assessments will be used to assess the standards. Because these 
standards are embedded in the curriculum with consistent attendance and 
completion of assigned tasks, (Student Name) will have sufficient learning 
opportunities to complete the standard.

The IEP remains the most important planning document for each student.
Therefore, we want to decide how the cycle of district standards relates to 
(Student Name)’s needs as identified in his/her present level of performance.

We must consider a number of factors. First, (Student Name) has been placed 
in this program because the IEP team has decided that his/her needs are best
addressed through placement in this four-period-per-day vocational program. In
addition to this consideration, we believe (Student Name) has the ability to pass
the Minnesota Basic Standards Test (MNBST) in math, reading, and writing.
Therefore, we need to address the development of basic skills along with vocational
skills.  

The first standard, Interpersonal Communication, has been embedded in the
work that a theater company will do with our students once a week for 15 weeks.
This will not conflict with (Student Name)’s need to focus on vocabulary or 
basic skills. 

continued…
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To document this, “state level” will be checked by “Interpersonal
Communication” under the Write and Speak learning area on the high school
chart for IEP planning.

Minnesota Content Standards, Appendix 1, and 
“Appendix F” and Profile of Learning IEP Planning Forms, Appendix 2.

The next standard on the cycle is the high school standard, Chance and Data
Handling. We believe (Student Name) can pass the MNBST in math, although
his/her present level of performance indicates that he/she is significantly below
grade level in math. Therefore our planning needs to focus on transition and
basic skills. While we feel with continued instruction and consistent attendance,
(Student Name) will be able to learn the necessary skills that are assessed in the
MNBST for math, his/her current educational evaluation indicates that we select
another level and standard in the Mathematical Concepts and Applications learn-
ing area. Working toward the middle-level standard, Number Sense, (Student
Name) will not only receive instruction and practice to increase his/her skills to
pass the Basic Standards, he/she will gain the math skills necessary for future
success with his/her transition goal. If the team determines (this includes 
parents and student) (Student Name) will attempt to complete the Mathematical
Concepts and Applications standard at the middle level, this is a modification;
therefore, “Pass Individual” will be checked for documentation of this decision on
the middle level chart for IEP planning.

The third standard is Literature and Arts Analysis and Interpretation. Because
(Student Name) will be working to pass the MNBST of reading and his/her pres-
ent level of performance on a placement test for corrective reading, we suggest
that (Student Name) be exempt from this standard. We will identify another goal
that applies to this learning area. The goal would be: To progress from the level
of testing for placement in decoding, level C in SRA direct instruction materials
to the level of testing for placement in comprehension A, prior to our next IEP
meeting. This will help (Student Name) to develop skills needed to pass the
MNBST. This goal to increase reading comprehension is also aligned with (Student
Name)’s transition goal of attending a vocational program after graduation from
high school. If the team determines (Student Name) will not be assessed on this
standard, we will check “Exempt” on the high school chart for IEP planning. 

The additional standards would continue to be referenced in this manner. 
In center-based programs, all standards in the school year cycle must be addressed
in the IEP.

It is important to remember that the team determines the level at which a 
student will attempt to complete the standards of the Profile. 

Sample Academic Transition IEP Conference continued…
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